Summary Report Primer: 
A Quick Refresher Course

With the QA Program beginning its transition toward a new methodology during the current academic year, schools will not be required to draw a random sample of Title IV aid recipients and re-verify financial aid application information.  As these changed circumstances will make more time available for analyzing the data that you collected during the 1999-2000 academic year, we have prepared this document to provide you with some basic guidance on how to analyze and interpret those data.  

Summary Report Interpretation Guide

Begin your analysis of the QA sample data with the Summary Report.  Also, please be aware that you will need to return to the Summary Report throughout your analysis in order to provide an institution-wide context for your findings. The Summary Report Interpretation Guide document that is available from the QA Program Web site’s download center (insert link to download center) provides a detailed description of each section of the Summary Report that is produced by the QAP for Windows Software. When preparing to analyze your data, read this guide first. 

The Summary Report Interpretation Guide concludes with a description of how to calculate “potential dollars at risk.”  The guidance provided in this document focuses on how to get the best use out of the “potential dollars at risk” measure. Depending on the specific QA Reading, potential dollars at risk are estimated by multiplying the rate for a particular QA Reading observed in the sample by the amount of aid delivered under each Title IV program (i.e. Pell Grants, Campus Based, and FFELP/Direct Loans).  The ability to make these valid projections based on sample data from just a few hundred students to a population of perhaps several thousand is the pay-off you get for all the hard work involved in the annual measurement task.

These estimates of potential “dollars at risk” will help you to identify the largest remaining challenges in your school’s financial aid delivery system.  They are estimates of the amount of Title IV funds that are being delivered incorrectly by your institution.  (Remember, only the awards delivered to the couple of hundred students that you sampled during the data analysis task were corrected.)  The “shock value” of these amounts can help your office garner the institution-wide support needed to effectively address the suspected cause of large “potential liabilities.”  You should not, however, automatically target quality improvements at QA Readings with the highest “dollars at risk.”  The highest potential liability is often a good place to start, but you also need to consider how well you think you understand the underlying cause of the problem and the degree to which the theorized cause is within your power to correct.  Effective stewardship involves choosing your battles wisely.  

How to Calculate Dollars at Risk

As mentioned above, the Summary Report Interpretation Guide provides an illustrated example of how to calculate potential dollars at risk.  This calculation requires you to combine the population dollar amounts presented in Section A of the Summary Report with the ordered listing of QA Readings by dollar amount on the final pages of the Summary Report. To determine the potential risk associated with a QA Reading on the ranked ordered listing, use the following formula:  Reading Rate X Total Dollars by Program = Potential Dollars at Risk.

The worksheet on the next page shows the results of these calculations for Mythical University, which delivered ten million dollars in Pell Grants, five million dollars in Campus-Based awards, and 40 million dollars in subsidized student loans during 1999-2000. 
Target Population Total Dollars

Reading 
Type
Reading 
Rate

Potential Dollars at Risk



Campus-Based Readings




Summary Readings



$5,000,000
Campus-Based Overpayments
1.89
$94,500


Institutional Readings



$5,000,000
Campus-Based Resources
0.82
$41,000

$5,000,000
Campus-Based Calculation
0.40
$20,000

$5,000,000
Campus-Based Adjustment
0.36
$18,000


FFELP/Direct Loan Readings




Summary Readings



$40,000,000
FFELP/Direct Loan Overpay
7.02
$2,808,000

$40,000,000
FFELP/Direct Loan Overcertification/Overaward
5.13
$2,052,000


Institutional Readings



$40,000,000
FFELP/Direct Loan Adjustment
7.43
$2,972,000

$40,000,000
FFELP/Direct Loan Resources
7.13
$2,852,000

$40,000,000
FFELP/Direct Loan Calculation
2.99
$1,196,000


Student Readings



$40,000,000
FFELP/Direct Loan Number In College
2.31
$924,000

$40,000,000
FFELP/Direct Loan Adjusted Gross Income
1.16
$464,000

$40,000,000
FFELP/Direct Loan Worksheet A
1.06
$424,000

$40,000,000
FFELP/Direct Loan U.S. Taxes Paid
0.9
$360,000

$40,000,000
FFELP/Direct Loan Household Size
0.47
$188,000

$40,000,000
FFELP/Direct Loan Earned Income Credit (EIC)
0.00
$0

$40,000,000
FFELP/Direct Loan Worksheet B
0.00
$0

$40,000,000
FFELP/Direct Loan 1998 Tax Return Type
0.00
$0


Pell Grant Readings




Summary Readings



$10,000,000
Pell Grant Overpayments
8.25
$825,000

$10,000,000
Pell Grant Underpayments
3.20
$320,000


Institutional Readings



$10,000,000
Pell Grant Calculation
7.44
$744,000

$10,000,000
Pell Grant Adjustment
2.34
$234,000


Student Readings



$10,000,000
Pell Grant Adjusted Gross Income
3.16
$316,000

$10,000,000
Pell Grant Worksheet A
2.48
$248,000

$10,000,000
Pell Grant Household Size
2.43
$243,000

$10,000,000
Pell Grant U.S. Taxes Paid
1.31
$131,000

$10,000,000
Pell Grant Worksheet B
1.19
$119,000

$10,000,000
Pell Grant Number In College
0.78
$78,000

$10,000,000
Pell Grant Earned Income Credit (EIC)
0.14
$14,000

$10,000,000
Pell Grant 1998 Tax Return Type
0.00
$0

Note that the “Target Population Total Dollars” column in the worksheet is based on the aid amounts awarded to your school’s entire student body.  Ignore the dollar amounts provided in the ordered listing of QA Readings on the final pages of the Summary Report for the purposes of this exercise.  The dollar values provided in this section of the Summary Report reflect only the amount of aid delivered to the students in your QA sample.  Use the population values provided in Section A of the Summary Report.

You will find that calculating potential dollars at risk easier, and the results more useful, if you take the time to sort the QA Readings by aid program and type (summary, institution, and student).  Be sure to match the appropriate Title IV student aid program “Target Population Total Dollars” for each “Reading Types”; Pell Grants with Pell Grants, Campus Based with Campus Based, etc.  After you complete the calculation of potential dollars at risk you may also want to sort based on this criterion, but do so only within financial aid program and QA Reading type.  Note that if no case in your sample registered a given type of QA Reading, there will be no listing for it in the final pages of the Summary Report.  The QA Reading in such cases is zero. 

Use the potential dollars at risk associated with the Summary QA Readings to identify which of the three aid programs has the largest potential liability.  In the case of our Mythical University, this would be the subsidized loan program.  There also appears to be a problem in the delivery of Pell Grants at Mythical U.  The relatively low level of potential liability associated with the delivery of campus-based aid suggests that any quality improvement efforts might best be directed elsewhere.  

Use the potential dollars at risk associated with Institutional- and Student- based QA Readings to help identify the source of problems. Refer to your QAP for Windows Desk Reference Manual for assistance in remembering the meaning of specific QA Readings.  The Institutional-based QA Readings for the loan program indicate relatively large problems in all three areas: adjustment, resources, and calculation in comparison to the potential liabilities from changes to loan awards stemming from re-verification of student information.  Likewise, the potential liabilities based on the two Institutional-based Readings for Pell Grants are relatively high in comparison to those arising from Student-based Readings.  Hence, a review of aid packaging procedures and/or training level of financial aid staff members at Mythical University would seem to be in order. 

As you analyze your data further, you may sum a single type of Student-based QA reading across the Pell Grant and FFELP/Direct Loan federal aid programs.  For example, it is correct to say that a re-verification of Adjusted Gross Income (AGI) revealed that up to $880,000 ($464,000 in FFELP/Direct Loans plus $316,000 in Pell) is potentially at risk in your delivery of loans and Pell Grants.  You need to use the “up to” qualifier because for some students a reduction in their Pell Grant eligibility that would accompany more accurately collecting AGI information may turn out to increase their eligibility for FFELP/Direct loans.  However, you may not sum the potential dollars at risk associated with the QA Readings within a given aid program.  Institutional- and Student-based QA Readings are calculated on a marginal basis.  They are based on the changes in aid award stemming from the replacement of a single item of information with its documented value.  Therefore, it is not appropriate to create a grand total of potential dollars at risk by summing the right-hand column in the worksheet above for a given aid program.  The reason you cannot sum across different types of QA Readings is that a single dollar of federal aid may be placed in jeopardy for a number of reasons, but your school is only potentially liable for it once.

How to Make Use of What You Find Out  

Within the total quality management framework of the QA Program, QA Readings combined with the size of the various Title IV aid programs on your campus, serve as guides to corrective actions.  You need to interpret these data, however, in light of your knowledge of the systems delivering Federal aid at your school.  Like gauges on a piece of industrial machinery, QA Readings indicate where potential problems might exist in your operation.  Knowing which of the multiple gauges to pay close attention is an evolving process.  You need to bring your understanding of what is going on at your campus into the interpretation of “the numbers.”  The ability to recognize the underlying cause of a problem is based on your larger understanding of the aid delivery system.  “Potential dollars at risk” provides a measure to help you identify which areas in your schools’ financial aid delivery system are in greatest need of attention.

Institutional and student marginal items that have relatively high QA Readings should be examined in order to determine possible causes and potential corrections.  For example, high Adjustment Readings (differences between the “most recent” aid awarded and “most recent” aid disbursed) might reflect poor communication with other offices on campus or lending agents.  If a given institution has high Adjustment Readings in the delivery of FFELP loans and financial aid office staff members know that the working relations with “First Problem Savings and Loan” are less than ideal, efforts to examine this relationship for potential improvement seem warranted.  If an individual school has a high QA Reading for the “number in college” student item, this may reflect the need to modify the school’s verification profile or improve the educational or instructional materials provided to aid applicants. 

Also, keep in mind QA Readings from recent years.  Are the problem areas that you see this year the same as or different from the ones you saw last year?  

If your school has a consistently high QA Reading for several years, take a step back and critically examine your past efforts to correct matters.  Were your quality improvement responses fully implemented?  If not, what barriers need to be overcome?  Was the true source of the difficulty identified?  Perhaps quality improvement efforts have been unsuccessful because they don’t address the real problem.  Look for different or additional reasons for persistently high QA Readings.  

Treat new problem areas with some skepticism.  Make sure that the newly high QA Reading is not the result of data entry errors or limitations of the QAP for Windows software.  It is relatively uncommon for a large systemic problem to emerge in a single year.  If you conclude that there is in fact a real new problem or that there is a trend toward this problem in past data, reflect upon what has changed.  Have Department of Education regulations been altered?  Perhaps your institution’s student body is changing in terms of the percentage of part-time, independent, and non-traditional students.  It is even possible that a corrective action that is improving the quality in one area of your aid delivery system is having unintended consequences here.   

Improving Your Understanding of What is Going on with QA Data

What if no explanations of high QA Readings and their accompanying potential dollars at risk spring to mind?  What if you have a hunch of what the problem may be, but need empirical evidence to confirm your ideas and convince others of what is going on?  Use the query and report functions within the QAP for Windows software to explore your sample data to improve your understanding of what is going on in your Title IV aid delivery system.  The export function allows you to bring QA data into other statistical analysis programs, such as SPSS, for further analysis.  

Regardless of the tools you choose to use to analyze your data, and the specific areas on which you choose to focus, your data-mining task will involve two processes:

1. Looking for similarities in the cases where a targeted Reading occurred.  Similarities among these aid recipients may provide clues pointing to a cause.  For example, say you find 80 percent of your institution’s Direct Loan Worksheet A Readings occurred among first-year students.  This would suggest a need to focus additional educational efforts on entering students and/or modify your institution’s verification profile accordingly.

2. Looking for differences between cases where a targeted Reading occurred and other aid recipients.  Continuing with the example of Worksheet A Readings, say you find that only one student with a family income over $70,000 had a Direct Worksheet A Reading.  This would suggest that Worksheet A is not an issue for higher income applicants. 

How to Target Your Corrective Actions

If your Summary Report indicated a 25 percent Reading on student reports of household size, and zero values for all other student and institutional marginal QA Readings, then clearly, efforts to improve the accuracy of students’ reports of household size are in order.  However, few institutions are presented with such a clear empirical picture.  Generally, the data contained in your school’s Summary Report will reflect several areas of minor concern rather than a single area of major concern.  Therefore, you must choose your battles carefully to get the most from the finite resources that you have available.

All else being equal, you should target areas with the highest QA Readings and potential dollars at risk.  Also, you should target areas where you will have the greatest chance of success.  In integrating these two principles, you and other members of your QA team will need to consider the presumed causes of high Readings.  The more you and your team can control the theorized cause(s) of the problem, the more likely the corrective actions you implement will reduce potential liabilities.  High Readings that have their origins in areas under your office’s control should be tackled first.  Follow these with theorized causes and potential solutions under your school’s control.  Let the Department of Education know of the implications of its policies if your perceive these to be the source of a problem, but realize that nationwide change is a slow process under a system of democracy. 

� From Section A of Summary Report


� From final pages of Summary Report


� Calculated by multiplying target population total by reading rate percent.
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